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Inclusive Education and Learning Policy

Guidance: Implementation

Implementation priorities for 2014-2017

The priority areas for focus and continuous improvement for 2014-2017 will be:

· Continue to develop expertise, signpost to guidance and build capability for inclusive learning in the practice learning environment;

· Embedding inclusive approaches in our emerging digital strategy, using technology to enhance access to and accessibility of learning, and improving the accessibility of e-learning.

· Advocate for  and raise awareness of inclusive education and learning in health and social care with partners in NHS Boards and the SSSC...

Approach to implementation in NES functions

The specific approach to implementation of the policy will require flexibility to address the specific requirements of the uni-professional or multi-professional contexts in which specific educational solutions are developed and implemented. There are, however, some basic approaches which can be taken across the various contexts in which we work. Detailed implementation guidance will be developed to support NES directorates in each of these areas.

Commissioning

When we commission training or education, whether from a higher or further education institution, a Health Board, a voluntary sector organisation or another type of organisation, we will ensure that appropriate requirements for inclusive delivery of education are included in tender specifications and in resulting contracts. We will also identify relevant reporting requirements to ensure that education is being delivered to the appropriate standard, and will identify appropriate indicators of inclusivity to include in these requirements.

Quality assurance, quality management and performance management of education

We recognise the contribution that inclusive and equitable education makes to enhancing educational quality and will incorporate suitable indicators for inclusive education into our quality assurance, quality management or performance management frameworks for education. In some educational contexts quality assurance will be developed by or to the requirements of an external regulatory body. Many of these regulatory bodies (e.g. GMC, BPS, HPC) incorporate equality and diversity into their quality assurance frameworks or accreditation criteria. In situations where there are no specific equality and diversity requirements of the regulatory body, we will consider the scope for adding relevant equality and diversity measures to quality assurance, quality management or performance management processes carried out by NES as long as it is within our authority to do so.

Where there is no external regulatory body, relevant and proportionate indicators of inclusive education will be incorporated into educational governance arrangements to support scrutiny of the effectiveness of arrangements to take account of the diverse needs of learners.

Educational infrastructure

NES contributes to the development of educational infrastructure for NHSScotland. Examples of this function include funding and support for networks of practice education facilitators who support the development of work-based learning in NHS boards, the development of educational frameworks which identify standards and competencies to support clinical initiatives and the development of a wide range of learning resources. 

We will take steps to develop educational infrastructure which supports more equitable and inclusive delivery of education.

We propose to do this by:

· Considering how funded staff positions, like practice education facilitators, can develop the work-based learning environment by making it more inclusive – and supporting their development

· Developing educational resources which are accessible and respond to the learning needs of the diverse NHSScotland workforce.

Inclusive educational assessment

NES' assessment policies, practices and procedures should provide all learners or students with an equal opportunity to demonstrate the achievement of learning outcomes. We will design and implement assessment strategies and methods so that no learner is disadvantaged.  This will involve considering the diverse needs of the learner population, recognising particular constraints and cultural considerations.  It will also require the anticipation and elimination of barriers extraneous to the demonstration of competence tested by the assessment.  For example, learners with dyslexia may take longer to process information or may require that information may be presented in a different format. Case studies or scenarios should be developed in a way that is free of cultural bias.

Where appropriate, in order to address these barriers we will consider alternative assessment arrangements ensuring that they:

· are widely publicised and easy for learners to follow;

· operate with minimum delay;

· allow flexibility in the conduct of the assessment;

· protect the rigour and comparability of the assessment, especially where patient safety is at issue;

· are applied consistently across programmes/courses.

Specific adjustments in educational assessment to enhance inclusivity may include the following:

· flexibility in the balance between assessed work based learning and examinations;

· demonstration of achievement in alternative ways, such as through presentations;

· additional time allowances and re-scheduling of assessment;

· the use of computers, amanuenses, readers and other support in examinations.

e-learning

NES produces a number of specific online learning resources and the Knowledge Network learning platform. E-learning can offer significant educational benefits and has the potential to significantly support inclusion. In order to do so, planning which explicitly considers approaches to accessibility is required. This should include considerations of accessibility of the format and content of e-learning, and also ways of addressing any barriers which learners in the target groups may encounter in accessing appropriate IT. 

Educational development

NES supports improved educational development practice within NHS Boards by developing resources to support best practice in educational development (eg. Testing for the Best
). We will incorporate inclusive learning guidance relevant to these resources and will continue to build our capacity to support inclusive educational development within NHSScotland.

Postgraduate and vocational training schemes

NES funds vocational training schemes for postgraduate trainees in dentistry, medicine, pharmacy and psychology. In these schemes, the trainees are employed directly by either NHS Boards or independent contractors, who deliver the clinical education to trainees. NES’ exact role varies depending upon the professional group but may include facilitation of recruitment and selection, quality assurance or quality management, educational governance or development of the workforce who deliver this education (e.g. training for clinical supervisors).

In carrying out these functions, we will implement the following approach, as relevant to the particular scheme:

· Monitor the equality and diversity profile of applicants to vocational training schemes and use the data to ensure the process is fair and identify any areas for improvement

· Include indicators for inclusive education in our quality assurance/management

· Provide guidance, training or other relevant support on equality and diversity and inclusive educational principles to clinical and educational supervisors. 

Training

NES delivers training or education directly in some specific contexts. Examples include NES corporate training, generic skills training for medical professionals and CPD courses in pharmacy and dentistry. Training may be delivered either by staff employed directly by NES or staff specifically contracted to deliver corporate training.

In relation to training delivered directly by or on behalf of NES, we will:

· Follow good practice, incorporating relevant published guidance (e.g. principles and approaches from Teachability
) to make our training more inclusive as they are applicable to our training context;

· Use accessible premises and accessible e-learning resources when delivering training;

· Develop & implement robust systems for identifying and responding to learning support requirements;

· Take a proactive approach to meeting the needs of learners to enable all to participate and learn;

· Commit to developing the equality and diversity and inclusive education competencies of our training staff.
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